Introduction
In an increasingly globalised and interconnected world all citizens should have an awareness and understanding of global issues, poverty and inequalities. Oxfam define a global citizen, amongst other things, as 'willing to act to make the world a more equitable and sustainable place' The focus of this research, therefore, is to investigate Key Stage 2 (KS2:
7 to 11 year olds) children's understanding of and responses to poverty and global inequalities by considering the following questions:
1.
Is the world fair?
2. How can I make the world a better place?
3.
What are countries and organisations already doing to make the world a better place? 2 This article presents children's responses to these questions and concludes that young children between the ages of 7 and 11 are:
1. interested in and intellectually able to begin to understand the complexities of poverty and global inequalities 2. able to consider a range of individual and collective responses to these inequalities that go beyond notions of a simplistic charitable relationship in order to explore ways in which they can be part of a move towards a more just and sustainable world. ' (2006: 42) .
In this approach, 'research may be seen as a process of empowerment, politicization and consciousness-raising' (Tisdall et al, 2009: 5) for children and teachers. Griffiths (1998) also claims that acknowledging a 'political' position can actually improve research rather than biasing it.
Although the activities in this research did not present current global inequalities as a combination of a postcolonial structural hangover coupled with current neo-liberal global capitalist economic policies, we believe this work began the journey for these 7 to 11 year olds from 'soft global citizenship education [to] critical global citizenship education' (Andreotti 2006: 40) .
Ontology, Epistemology and Methodology
Our research was built on the following ontological principles: Anonymity and confidentiality were guaranteed when the teachers collated all the children's responses to give to the two authors to be analysed. Thematic analysis of initial and final session responses was undertaken to tease out the two main themes as exemplified by corresponding children's quotes.
Research findings Is the world fair?
This was devised as a values statements activity with the class teacher recording the children's attitudes through a dialogue-based session.
The children were shown some statements and asked to put their thumbs up if they agreed with the statement, thumbs down if they disagreed and thumbs sideways if they were neutral or didn't know. The activity began with gentle, comfortable statements such as apples are tastier than bananas and grew in sophistication until, after 6 statements or so the children were asked to judge the statement 'The world is fair'. Children responded by making comments such as 'we need to balance the world, some people have tonnes of things and some have nothing'.
How can I make the world a better place?
This activity was devised to record children's awareness of the steps they could make to 'imagine different futures and the role they can play in creating a fair and sustainable world ' (QCA, 2007: 2) .
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The children were asked how they can make the world a better place and were given a blank sheet of A4 paper and a supply of coloured crayons, pencils or pens to record their ideas. If the children required a prompt they were asked 'if you could change some things in the world to make it better for you and for other people what things would you do?' The children's responses were plotted on a grid consisting of four sections:
Local sustainability / Global sustainability / Local social justice / Global social justice. Children responded by making comments describing actions they might be able to take such as 'make other people who are rasis [sic] stop'.
What are countries and organisations already doing to make the world a better place?
This activity was devised to measure the children's increased awareness of international efforts to reduce poverty, promote development and honour human rights.
The children were asked to write their response to the above question on the reverse side of the paper used for the previous activity. The children were able to name organisations working to make the world a better 
Children then revisited all of the questions following input.
In order to analyse the findings the constant comparison method (Thomas 2009 ) was used to identify two main themes regarding the children's learning in the interpretative research data. These two themes illustrate emerging ways in which the project has found an increase in pupil knowledge and understanding of global development issues and the impact of their own decisions and actions. Understanding Poverty and inequalities Ruane et al. (2010) found that the conceptualisation of the notion of poverty and global justice issues was understood by children according to their age and cognitive development and was dependent on strategies used by teachers as being age appropriate. Children in this small scale study were found to engage with the language of poverty and wealth, using such terms as rich and poor, at some point beyond the age of 7.
Some children in this evaluation were able to engage with issues at a sophisticated level and some children had a conceptual understanding of poverty as the denial, or lack of, basic needs such as food, water and shelter.
When asked whether they thought the world was fair in baseline session 1, the children mainly referred to themselves and their own lives commenting:
- 
Moving on from charity
When asked how they could make the world a better place in baseline session 1, the children mainly wrote or drew about things that are personal and close to home. The issues they felt they could improve upon included: The change in emphasis, while not directly attributable to, was strongly influenced by the children starting to watch 'Newsround' weekly and having an opportunity to discuss a range of local and global issues. The children enthused about seeing other children their age being able to act to make the world a more equitable and sustainable place. This gave them a wider range of ideas and strategies and a sound understanding of the bigger issues. Through the project work they became more critically engaged with their role as globally-interdependent citizens, taking a greater responsibility for moves towards a more just and sustainable world. Children in this project between the ages of 7 and 11 were able to engage with the language of poverty and wealth, using terms such as rich, poor, unequal, unfair, injustice and began to demonstrate in their responses a move away from a predominantly charitable understanding towards one that is a spectrum of both charity and social justice.
